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Welcome to New Staff

Positions in our team
are gradually begin-
ning to fill as the year
progresses and it is
with pleasure that we
welcome our latest
members.

Disability Coordina-
tor 1.0

Lyn Mackenzie comes
to us from MacDonald
Park Primary School
with a wealth of ex-
perience working with
children with disabili-
ties and learning diffi-
culties. Lyn is replac-
ing Wendy Pocock,
who is on long service
leave for this term.

Speech  Pathology
Professional  Sup-
port 0.4

Jane Burns has been
appointed to support
our speech pathology
team and is joining us
from the Eastern Re-
gion, where she works
as a Speech Patholo-
gist and Project Offi-

cer.

Paul Edgeworth

Speech  Pathology
Assistant 0.8
Judy Blachut has

once again taken up
the reins of this role
and supports the work
of the speech patholo-
gists, by working indi-
vidually with children
identified by them and
preparing resources
required.

Hearing Services
Paul Edgeworth is
being employed on a
temporary basis to
assist with acoustic
measurements and
developing learning
pathways, in selected
sites, with students
with hearing impair-
ments.

Social Work 0.7

Liz Harris is returning
to DECS from her
time at Child and Ado-
lescent Mental Health
Services and will fill
the much needed so-
cial worker role.

Judy Blachut

VACANCIES
Student Attendance
0.6

This  position has
been advertised and
hopefully will be filled
shortly.

Educational Psy-
chologists (3.0) and
Speech Pathologists
a.7)

These vacant posi-
tions have been ad-
vertised state wide.

FAREWELL

It is with regret that
we say goodbye to
Lucy Waugh who has
left to take up a
Speech  Pathology
position with Commu-
nity Health in Mt Gam-
bier. We will miss her
dedication to the role
and her bubbly per-
sonality. She was
greatly respected for
her work in sites, but
hopefully we can still
stay in touch through
our contacts  with
Health.

Lyn Mackenzie
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Professional Development Opportunities & Events

Tucker Signing
With Sally Sud-
weeks. N

Where: In  Mount
Gambier TBA
When:12" June 2009
Time: 9.00am i 3.00pm
Cost:$110

This includes a Tucker Signing
Manual for each participant
Registration to Melaleuca Park
Contact
rachel.passauer@melparkk?.sa.edu.au
Makaton Keyword Signing
Presented by
Services

When: June
9.30amd 3.30pm
Where:  Commodore, [ NOVItz
Mt  Gambier. Cost:
$88.00 per person . Register with
the Gowrie Training Centre (PSC)
online www.pscsa.org.au and en-
ter course name
Gambi ero

10th

N o \ Social Stories

The Picture Ex-
change Communi-
cation System & 28

(PECS) Basic Training Work-
shop
Facilitated by Sophie Kerr 0o
Pyramid Educational Consultants
Australia
Where: EDC, Milner Street, Hind-
marsh When: 14-15 July 8.30am
- 5.00pm Cost: $352.00
Contact: Annie Jarvis (08) 8462
0656 Registration and payment
needed by 13th May.

R4
Gray, the creator of '
Soci al St
Comic Strip Conversations.
When: 28 1 29 May . Where: Ade-
laide Festival Centre. Visit
www.autismsa.org.au email con-

ference@autismsa.org.au or call
8379 6976.

Presented by Carol

Health Support Planning
www.chess.sa.edu.au

Where: EDC,Milner Street, Hind-
marsh

When: Thurs 2 July & Fri 3 July
Introduction to Health Support
Planning 2/7 9.00am - 12.00pm
Medication Management in Edu-
cation & Chi
2/7 12.30pm - 3.30pm
Oral Eating and Drinking Support
3/7 8.45am - 12.30pm

Transfers and Positioning Support
3/7 1.00pm - 4.00pm

Registration: SSOs & ECWs

be funded by DECS, a registration
fee of $60.00 per module is re-
quired for all other participants.

Making Sense of
the Senses Work- |°
shop

Gillian Griffiths OT
Gain a comprehensive under-
standing of sensory processing;
how it impacts on attachment, self
-regulation and Functional activi-
ties, Adelaide 16-18th June
UniSA, City West Campus.

Cost: Day One only $185.00
Contact Shannon Downey on
shannon@zelus.com.au

or 0439 077 854

MOUNT GAMBIER
DEVELOPMENTAL
PLAYGROUP

areas.
There is NO COST

May, 5 June, 19 June
Acacia Kindergarten
Wimmera St, Mt Gambier
Contact : Inclusive Directions
8725 0211

B

SPECIAL EDUCATION EXPO
2009 (ADVANCE NOTICE)

More information will be released
on this at a later date, but cur-
rently they are calling for present-
ers.

When: 6" July i 8" July plus Pre-
Expo workshops on 4" July
Where: EDC, Milner St, Hindmarsh
Expo web site:
www.decs.sa.gov.au/speced

TextHELP Read and Write Gold
Free Read and Write Gold work-
shops.

When: May 28 & 29 Adelaide
These workshops are designed to
assist participants in achieving
their credentialing as a certified
trainer in Read and Write Gold.
Further details and registration
details can be found at http:/
www.spectronicsinoz.com/register/
workshop/texthelp-australian-tour-

may-09
LI

Penola Coonawarra
Arts Festival 2009
Little Kids, Big Kids
Art Zone

Sat & Sun 16" 17" May

AATrt f oir Kathy
Mabon & Roz Minion
Sat 16 May 1.00pm i 3.00pm
Herbs : Garden to Plate!

lan Perry and Callum Haygarth

Sat 16 May 11.00am i 1.00pm
Puppets on the Go! Sharon Callen
Sat 16 May 1.30pm i 2.30pm
Flying High - Kite Making Ted
Mellor, Moonbird Kites, Port Fairy
Sat 16 May & Sun, 17 May 3.00pm
T 5.00pm (Sat), 10.30am i
12.30pm (Sun)

Belly Dancing Workshop and
Performance Kath Suclan

Sun 17 May 12.30pm i 1.30pm
The BMX Trickster from Oz Circus
performance and Workshop, Scott
Hone

Sun 17 May 1.30pm i 3.00pm
Ticklish Allsorts A World of Mu-
sic and Dance Splash Theatre
Company

Sun 17 May 3.00pm i 4.00pm
Bookings: Penola Coonawarra
Visitor Information Centre

08 8737 2855

|l drends
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PLANNING AND
IMPLEMENTING
How can | plan my
program to cater for
the needs of this
student and all the

TNFORMATION
GATHERING

[What s the entry point for
this student in your class|

As educators we need to ensure
that we are appropriately imple-
menting Standard 3 of the Disabil-
ity Standards for Education con-
cerning curriculum design, ac-
creditation and delivery. (DECS
On the Same Basis 2007)

What does this mean in prac-
tice?

Curriculum is planned to meet the
needs of all learners.

Curriculum is delivered in a vari-
ety of ways to meet the needs of
all learners.

A range of assessment options is
planned and made available.
Appropriate accreditation can be
obtained.

What is a differentiated class-
room?

Differentiated Curriculum refers to
teaching that is adapted to take
into account the individual differ-
ences and needs of students in
any one classroom. We can ap-

proach this in two ways by us-
ing

1. Universal Design for Learn-
ing (UDL) principles that will
impact on the different accom-
modations, teaching strategies
and resources used

2. Appropriate planning tools to
develop program and assess-
ment tasks.

other learners in my
class?

Learning
Difficulties
CYCLE OF
SUPPORT

[~ SUPPORTS AND
RESOURCES

What is Universal Design?

UD originated in the field of archi-
tecture with such items as wider
or automatic doors, lever taps or
Wal k/ Dondt Wal k
sounds. In UD it is essential that
access features are planned for
and built in, not added as an after
thought. Similarly the design of
instructional materials and activi-
ties should allow the learning
goals to be achievable by all chil-
dren despite their broad differ-
ences in abilities; by means of
flexible curricular material, and
not added afterwards but planned

prior to the commencement of
any learning activity.

Principles of UDL are multiple
means of , .
Endagefhénf (incFeased ho%va-t
tion)
Representation
knowledge)
Expression (showing what is
known)

Learning goals for the whole
class may be the same but
through UDL everyone can ac-
cess and participate through
multiple means. I'

(acquiring

Partial Participation
The principle of partial participa-
tion acknowledges that all stu-
dents with disabilities can acquire
many skills that will allow them to
function, at least in part, in a wide
variety of activities. The key is
meaningful participation, ie how
can a student participate with help
or adaptations in a way that maxi-
mizes his or her skills throughout
the length of the activity.

You need to ask

the student participate in this ac-

tivity

fJust like the typical student or
with some minor changes?

Or with adapted materials or ex-
pectations?

Can the student be with the
group but be working on an ac-
tivity that fulfills a different pur-
pose?

fCan the student be working in
another part of the room on a
task related to his or her educa-
tional priorities?

fCan the student do an out of
class activity that is relevant to
educational priorities and to
classroom expectations?

Curriculum Planning

When planning a unit of work

some teachers find it helpful to

ask:

Do | need to make any adjust-
ments at all?

fWould technology help some/all
students?

Do some students need material
presented differently?

Should some students present
their work differently?

TWill all students be assessed in
the same way?

IWill some students need addi-
tional or different goals?

(Giorcelli et al 2006)

All Most Some Planning Tool

This planning tool (Schumm

Vaughn & Leavell 1994) is a great

basis to use for planning your pro-

gram taking into consideration:

What ALL will learn/do (Including
students with learning difficulties
or disabilities)

What MOST will
(Average Students)
What SOME will learn/do (High
Achievers)

learn/do

a
Many teachers program for the ‘4
middle section as this is where
MOST students fall. Teachers
feel that if they cater to their
needs the majority of the class is
covered. However this then ex-
cludes those at the bottom and
top end of the learning spec-
trum and means they get a very
watered down and compromised
curriculum. So always plan in ad-
vance for everyone to be able to
participate and achieve.

‘1

Useful planning proformas to
assist in recognizing and over-
coming current curriculum barri-
ers plus All Most Some Planning
are available. If you are inter-
ested in learning more perhaps
your site would like to participate
in a staff training on Differentiat-
ing Your Curriculum. For more
information on these proformas,
the training package or the refer-
ences used for this article please
contact Gwen Waters.
waters.gwen@saugov.sa.gov.au
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Resources and Websites

Anaphylaxis Australia
The Allergy in Prac-
tise Information Kit

www.allergyfacts.org.au/

This pack contains Severe Allergy
Management DVD,
Trainer, A3 Action Plan poster
and EpiPen ® FAQ booklet.

Cost $40

Available from the website.

Find whai you nesd, Share whai il e,

U?‘ﬁ:' AdaptedlLearning.com

AdaptedLearning.com
www.adaptedlearning.com/
Have you seen the new online

collection of over 14,000 Board-
maker boards now available at
AdaptedLearning.com? Most are

Emotional

Health and

U LIGLEIR \Vellbeing
LEELOELTE by  Belinda
U EILTEL T Heaven  pro-
Ackbies s s b vides activities
and resources

to promote a
whole-school
“approach  to
emotional wellbeing.

This exciting resource helps
teachers engage young people in
stimulating discussion and activi-
ties. Successfully trialed, its focus
is on social skills, empathy, moti-
vation, managing feelings and self
-awareness.

Suitable for Secondary ages: 11-
18. Pack also includes CD Rom
and PowerPoint presentation.
Cost $140

Windmill Educational Pty Ltd
www.windmill.net.au

I n their secti
equi pment 6 Wi
seat wedges and disco balls that
are great for helping those chil-
dren who require sensory feed-
back to sit in one spotd either on
a chair or on the floor. Also sen-
sory balls are available.

on

Seat Wedge $55 .
Seat Wedge Jun-
ior $47.50

Disco Sit $59.95
Disco Sit Junior
$49.95

Sensory Balls

available for download for free! If  Availabe from The Brainery 10cm $5.95
you are a regular Boardmaker http://thebrainary.com/ 21cm $8.95
user, it is well worth a visit.

__ |Time Timer cD e Practical Commu- |
- Version pO,vae h nication Programs
L'.' www.suelarkey.com pal tners |p8 Sue Larkey

The CDS are amaz-
ing as the student
can be using the computer and visu-
ally see on the computer how much
time they have left. You can actually
select the sound, even has a train
sound! (OH and you can LOCK the
ti mer so they
on more than one computer.
Cost $35

Inclusive Technology

http://www.inclusive.co.uk/index.shtml

The very best educational software,
switches and computer access devices,
communication aids and assistive tech-
nology for learners with special educa-

tional needs.

Look for Makaton Symbols on CD that

can be placed on the
page, resized or printed
out They can be used

Publlsher.

canoét

Autismd Online training

The Positive Partnerships: sup-
porting school aged students on
the autism spectrum online learn-
ing platform is now live and can
be aﬁcessed via t e web5|te
WWW. au?sm?ran?mq com. au lf‘he
first on line module T An introduc-
tion to Autism is now available.
This is a self paced interactive
learning module freely available to
all school staff, parents and other
professionals.

To access the online platform fol-
low the link at the top of the home
page, register , complete the User
Details and then go to My Learn-
ing to access the online mod-
ule. Once you are registered you
will be notified when additional
resources and materials are
added to this site. Please contact
aaaetc@autismspectrum.org.au
for additional information.

www.suelarkey.com
Communication is
the biggest area of
skill deficit in most &
children with an autism spectrum
disorder - whether it is little to no
e verbalisation, social skills or sim-
ply understanding spoken lan-
guage. This book provides a
seven step program, over 200
communication strategies and
tools to improve communication
and behaviour in children with an
ASD and other developmental
disabilities. It is an essential re-
source for teachers, teacher as-
sistants and families wanting to
develop communication skills in
children with an autism spectrum
disorder. Includes worksheets,
step by step guides to developing
communication programmes and
numerous Boardmaker symbols
and communication boards.

Cost $45

ndmi
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Reading Doctor
www.readingdoctor.com.au
Bartek Rajkowski is a Speech-
Language pathologist specialising
in the assessment, diagnosis and
remediation of reading and writing
difficulties. He is currently com-
pleting a PhD investigating the
underlying cause of literacy diffi-
culties at the Flinders University .
His primary interest is in the rela-
tionship between speech, lan-
guage, auditory processing and
literacy skills. His PhD is an inves-
tigation of the underlying phono-
logical processing skills in chil-
dren with Dyslexia and Auditory
Processing Disorder (APD).

Bartek began to develop Read-
ingDoctor® Software - software
designed to strengthen the skills
known through research to be
crucial in literacy acquisition.
ReadingDoctor® Software uses a

unique teaching platform which
includes a graded, self-adjusting
multisensory mnemonic system.
The system automatically identi-
fies student strengths and weak-
nesses, provi di
learning support for difficult or not
yet developed skills while elimi-
nating tasks in which the student
already excels. The first Reading-
Doctor® Software title, Reading-
SoundsE 1
released in April 2008 and en-
ables parents, teachers and clini-
cians to easily and effectively
teach crucial foundation reading
skills such as letter-sound knowl-
edge, phonemic awareness,
blending, segmentation and sight
word knowledge to beginning and
struggling readers.

The software is quickly being rec-
ognised as a major achievement
in the field of literacy instruction

P r avase d0s@ Softwaré programs.

and is being described by educa-
tors as a breakthrough in teaching
children how to read. Bartek
regularly presents training and
development workshops on liter-
nagy develpmnant, fiterdcyl diffitg-06
ties and ReadingDoctor® Soft-
ware to schools in Australia. He
and the LearningScience® Pty
Ltd team are currently working
on a number of new ReadingDoc-

A free trial of
Pro is available from the website
For more information, please
contact: LearningScience® Pty
Ltd Phone: 1300 66 99 40

Fax: 08 8331 9884

Email: en-
quiry@readingdoctor.com.au

MULTILIT
http://www.multilit.com/

Learning to read is one of the
most important skills a child can
learn. It is the key to all future
academic success. But some chil-
dren find learning to read espe-
cially difficult and they need effec-
tive assistance based on sound
scientific principles and research.
Children who have failed to learn
to read in the first few years of
schooling need intensive, system-
atic reading instruction if they are
not to fall further behind, or even
become complete non-readers.
Results from the
Time I n Literacy
tiative show clearly that students
with reading problems, taught by
these methods, can and do make
extraordinary gains in literacy
skills over short periods of timed
hence, they make up lost time in
literacy.

MULTILIT, a research-based ini-
tiative of the Macquarie University
Special Education Centre
(MUSEC), in Sydney, Australia, is
led by Professor Kevin Wheldall,
Director of MUSEC and Director

of the MULTILIT Research Unit.
Through continuing research and
development, he and his team of
Australian academic researchers
and special educators published
the first edition of the MULTILIT
Reading Tutor Program in 1998.
The MULTILIT Program incorpo-
rates the three key features re-
search shows that effective tuition
programs for low-progress read-
ers need to include:

| 6phonicso or
! sight words recognition;

| and supported book reading
in a one to one context.

The MULTILIT Reading Tutor
Program (Revised) is specifically
designed for teaching students in
Year 2 and above (about 7 years
of age upwards) who are reading
at a level considerably below
what might be expected for their
age. However, this intensive, one-
to-one program of instruction in
basic reading skills is effective
regardless of age.

MULTILIT continually trials and
refines the reading programs in a
variety of settings including
schools and the Sydney-based

w odisd thrpyghoytc Rusteliaj and

MULTILI"

Making up lost time in literacy

reading clinic. Our community
projects help ensure that MUL-
TILIT is also effective and making
a difference when undertaken
with socially disadvantaged inner-
city students and Indigenous stu-
dents in far north Queensland.
Since 1998, over 2000 teachers
and other educational profession-

overseas have successfully im-
plemented the MULTILIT Program
to teach thousands of low-
progress readers. The MULTILIT
Reading Tutor Program (Revised)
and professional training are
available to teachers, parents and
other professionals.

We are considering running a training
sessions in MultiLit and Reading
Doctorin our district in the future
but can only do so if we have the
numbers for this. If you feel you or
your site are interested please email
Graham Slarks
slarks.graham@saugov.sa.gov.au



http://www.readingdoctor.com.au
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Tucker Signing Strategies for
Reading
http://www.tuckersigns.com/
This strategy provides a powerful
mental model that students need
in order to decode words easily,
accurately 1 and fast! Using a
system of 44 hand signs that
prompt associations between let-
ters or wor d
sounds, readers see the letter(s),
make a sign, and say the sound
at the same time. This multi-
sensory approach works wonders
with students who struggle with
regular reading programs. The
strategy of signing phonetic sounds
has been field-tested with children
and adults from a variety of back-
grounds in various settings, includ-
ing one-on-one and large-group
instruction in public and private
schools - and among home-
schooled children and private tutori-
als. With certain modifications de-
termined by the needs of the child,

fict

the program is effective with all
populations and in any environ-
ment. Research shows that the
signing strategy has been success-
ful in meeting the original goal of
the program - to build a bridge be-
tween the printed symbols and the
speech sounds they represent
quickly. Children move almost im-
mediately from learning the signs to
using them to decode unfamiliar
words. Children who have been
taught this strategy frequently are
observed using their hands to de-
code words when reading for pleas-
ure and when reading from Science
and Social Studies texts during si-
lent reading and oral recitations.
Notably, many children discontinue
using the signs once they have
mastered the decoding process.

Direct Benefits for Educators:

Most children of year one age or
older learn all 44 signs in two to
three 30-minute sessions. Perfect
for active, fidgeting students be-

cause the signing inherent in the
strategy interjects movement into
the reading process.

Benefits to boys and ADHD stu-
dents are immediate and dramatic.
These groups of students have
demonstrated the most immediate
positive reaction to and appear to
have derived the greatest benefits
from the hand signs.

It shifts responsibility from teacher
to student and when confronted
with an unfamiliar word, beginning
readers sometimes stare at an ob-
ject or look intently at their teachers,
waiting for help. By reminding the
child to sign the word the teacher
is saying, "You have the power to
read this word by yourself."

Many students view the signs as a
special sign language or "secret
code." The behaviors involved in
the signing process provide the
teacher with insight into what men-
tal processes are taking place in
the child's mind.

FABIC

Positive Behavioural Interven-

tions for People Using Chal-

lenging Behaviour

(Excerpts from the ftraining pre-

sented by Tan Curtisd Clinical

Behaviour Manager & Counsellor)

www.fabic.com.au

This small part of the training is

looking at the Sequence of Be-

haviour and is a useful way for us

to begin to analyze the reasons

behind challenging behaviours.

We first need to understand be-

haviour and remember that:

1 difficult behaviour serves a pur-
pose (function/s)

1 is preceded by low-level behav-
iours (early indicators)

9 the prime goal of intervention
must be education

1 and effective intervention in-
volves changes in each per-
sonds envi

There are often antecedents to

ronmen

challenging situations involving
where and what is happening,
who is there and the current
physical and mental state of those
involved and their ability to man-
age the particular situation. What
may be challenging for one per-
son may not be for another so we
need to consider various perspec-
tives.

Changes in behaviour are a per-
sonds way of te
are in a challenging situation and
they do not have the required
skills to manage effectively.
Problem behaviours often work
for an individual to make the chal-
lenging situation less challenging

when all other attempts have
failed.
Difficult behavi

only existing skills to manage ef-
fectively. Our challenge is to
teach appropriate skills to man-
age but we need to do this teach-
ing under suitable conditions.
Donét focus on
stage look for reasons why.

We need to find out how this diffi-
cult behaviour resulted in the per-
son becoming less anxious about

p uealing Wit ehallengiragt

the situation they found challeng-
ing? Did it result in avoidance,
escape or attention?
Did it change the sensory stimula-
tion for the person?
Or give him or her greater control
over a situation therefore de-
creasing anxiety?
Or has it resulted in another per-
son changing their reaction from
one they didn't like to one they
lprefergd?y ou t hat
Has it resulted in the person being
able to complete an activity they
prefer rather than that what was
expected?
Has it resulted in them having an
item or object they previously did
not have access to?
Or changed their internal state?
0By ramalyzing the AINCOpimamms
tions of behaviour we
are well on the way to
be able to move for-
wards in teaching more
appropriate  ways of

inALl I

situations. For more

the website of FABIC.

t he

serves a pur-
poseo

AfBehavi
information check out EElIGEIRelf1iNei
communi c
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Curriculum Modification

(Online Article 2007 Flinders University School of Education
no author attributed)

School of

Education

-2

am FLINDERS UNIVERSITY
" ADELAIDE ® AUSTRALIA
L3

General Curriculum
Modifications

and weaknesses will
son.
adaptable materials,

complete the activity,

required (Renzaglia et

lum and instruction

the classroom at

to teach learning strategies.

as with buddies or

instruction.

useful tool

2007).

(Vaughn et

Preparation is the key to having
a broadly inclusive classroom.

As a teacher, planning should
be done according to the princi-
ples of universal design, that is,
realising that a number of stu-
dents with different strengths
require
access to each particular les-
Points to focus on when
planning include using easily
thinking
about what skills are needed to
using
flexible learning strategies, and
ensuring support is available if

al.,

2003). Other important consid-
erations with regard to curricu-
include
making sure the student(s) con-
cerned does not have to leave
a crucial
learning time and planning time

All students will benefit from a
variety of group activities, such
small
groups, as well as individual
Instruction should
be provided in a step-by-step
manner and students should be
allowed extra time to complete
work where necessary. Using
a computer for instruction and
learning activities can also be a

al.,

www.decs.sa.gov.au/
limestonecoast/
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Students with Learning
(Cognitive) disabilities

Students with cognitive disabili-
ties need
and conci se
Mateer, 2001, p. 451).
Information should be repeated
and/or summarised when
needed, often more than once.
Vital information should be spe-

cifically direct
tention.
When speaking, the teacher

should do so in a slow and clear
manner and be facing the stu-
dent. Oral instructions can also
be accompanied with written or
pictorial instructions. When re-
sponding to the teacher, students
with cognitive disabilities are sup-
ported in using nonverbal ges-
tures (Sohlberg & Mateer, 2001).

Small group work is beneficial as
it minimises distractions caused
by other class members, and stu-
dents work best when asked to
concentrate on one thing at a
time. Small breaks between les-
sons help students to transition
from one activity to the next
(Sohlberg & Mateer, 2001).

Students with cognitive disabili-
ties often have problems with
memory and therefore with learn-
ing. Teachers should practice
checking for understanding with
any learned information before
proceeding to teach new informa-
tion. Re-teaching information and
the student repeating information
are strategies that have proved
useful. Lessons need to be
highly scaffolded, but instructions
should be given one at a time or
provided in written form.

It is imperative that teachers dis-
cover the best way to help each
student to remember information,
whether it is by mental pictures
or by linking new information with
previously learnt information
(Sohlberg & Mateer, 2001).

Assistance will often be required
with problem-solving and work
may need to be simplified when
the  student is  struggling
(Sohlberg & Mateer, 2001).

Attention Deficit Hyperactiv-
ity Disorder (ADHD)
Computers can be utilised in

i nf or mgpelling and reading and in for-0 r t
f 01 M mal computing and keyboarding *

lessons. Teaching students
with ADHD to use word proc-
essing programmes, especially
those that use predictive word

software, Text to Voice software 0 s

and Voice Activated Software,
can enhance learning and in-
crease levels of concentration
(Davies & Le Messurier, 2002).

These students will benefit
from reading, writing and spell-
ing lessons that are sequential
and consistent and that provide
strategies for learning. Strate-
gies to help students with
ADHD to succeed at school
include giving the student(s)
some time of individual instruc-
tion each day, allowing more
time in tests and exams, lower-
ing the overall volume of work
and helping students to struc-
ture the task so that they can
see the big picture (Davies &
Le Messurier, 2002).

As reading and writing often
proves difficult for these stu-
dents, alternatives should be
offered  wherever practica-
ble. For example, providing
scribes, audio/video recorders
and reading buddies. All as-
signments and  homework
should be given to the student
in written form before they are
given to the rest of the class
(Davies & Le Messurier, 2002).
When students with ADHD are
being marked on their work,
oral presentations should often
be allowed and marks for struc-
ture and spelling can be sepa-
rated from the marks for con-
tent so that the student under-
stands that their ideas and
knowledge are appreciated
(Davies & Le Messurier, 2002).




